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NEA: INTRODUCTION


1. What is an NEA?
The NEA is an independent investigation in which you will research and write an extended essay of 4,500 words on 1 of 3 topics. Your essay must include primary sources and historical interpretations (more detail on this in another section).

2. Choosing your investigation
You will be given a list of possible essay questions to choose from. Once selected, you will have to write a short justification of your choice. 

3. Drafts and feedback
You will write a draft version to be handed in on the agreed draft deadline. You will receive some feedback and guidance on this draft within the limits of the NEA requirements.

4. Research and footnotes
You will be expected to research your chosen investigation independently. You can use the research books in the History Base, the school library, the internet, the UEA library and the public library.

As you research you must keep a record of where your notes and quotes have come from (author, name of book, pg number). You will be expected to indicate where your information has come from by using footnotes so it is very important you keep a record of this as you go along. 
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NEA: KEY INFORMATION




	Total word count 
	4500 words

	Primary sources 
	At least 3 

	Historical interpretations
	At least 2

	Footnotes and bibliography 
	Author, name of book, date and place published, page number 

	Draft 
	1 draft 

	Contribution to A Level grade 
	20%







NEA: BASIC REQUIREMENTS




How to use primary sources

You must include at least 3 different TYPES of primary sources.
Eg Speech transcript, private letter/telegram, newspaper report

· Integrate the source into your answer
· Give quotes from the source
· Comment on the provenance of the source – nature, origin, purpose, typicality, comprehensives, representative
· Judge the ‘value’ of the source material

How to use historical interpretations

You must include at least 2 different Historical Interpretations related to your key issue. 

· Outline the main argument of each interpretation
· Give quotes to illustrate their point of view
· Discuss the validity of the HI by comparing it to your own knowledge – i.e. does your own knowledge suggest the argument is an accurate interpretation? What are the limitations of their argument?
· Place the author into context: 
· When were they writing and how might that affect their opinions?
· What is the purpose of their writing and how might that affect their opinions? 
· Do they fit a particular school of thought?


How to include 100 years   

Your investigation must take into consideration the 100 year period. 

· Try to tackle the investigation in terms of themes or factors. Try to avoid a chronological approach.  
· Make comparisons across the period – ie highlight similarities and differences (e.g. The Emancipation of the Serfs compared to Stolypin’s Land Reforms)
· Consider trends over time – i.e. what are the reoccurring issues?
· Consider key turning points and how these influence future events

 
NEA: SUBJECT CONTENT





1774 Accession of Louis XVI

1776 July 4 American Declaration of Independence

Thomas Paine publishes Common Sense

1778 France declares war on Great Britain. The war debt brings the French Monarchy to its knees

1780 June Gordon Riots, England. An anti-Catholic demonstration led by Lord George Gordon that was followed by several days of rioting

1783 Peace signed between Britain and France

1788 Centenary celebrations in England of the ‘Glorious

Revolution of 1688’ that shifted power from the Monarchy to Parliament and allowed the people of England considerable freedom to debate public issues

Louis XVI calls a meeting of the Estates General, and lifts censorship to help prepare its work

1789 May 5 Meeting of Estates General in Paris

June 17 National Assembly

June 20 Oath of the Tennis Court

July 14 Fall of the Bastille

August 4-5 The National Assembly ‘abolishes Feudalism’

August 26 National Assembly adopts Declaration of the Rights of

Man and Citizen, inspired by the American Declaration of Independence

September 12 Jean-Paul Marat’s L’Ami du people (The Friend of the People), a radical publication, appears

October 5-6 Women of Paris march to Versailles

October 10 Dr. Guillotin proposes scientific device for execution

NB. This is not an exhaustive list – in fact we have deliberately left off dates and many more minor events to encourage you to explore in your private study time. However if you are stuck the list above is a pretty good place to start!







A Few Key figures:
1. Charles de Calonne (Controller general of finance appointed by King Louis XVI). 
2. Maximilien Robespierre (A brilliant political tactician and leader of the radical Jacobins in the National Assembly).
3. Emmanuel-Joseph Sieyès (A liberal member of the clergy, supporter of the Third Estate, and author of the fiery 1789 pamphlet “What Is the Third Estate?”).
4. Jacques Necker (A Swiss-born banker who served as France’s director general of finance in the late 1770s, with high hopes of instituting reform).
5. Marie-Antoinette (The wife of King Louis XVI and, in the French commoners’ eyes, the primary symbol of the French royalty’s extravagance and excess).
6. Louis XVI (The French king from 1774 to 1792 who was deposed during the French Revolution and executed in 1793).
7. Marquis de Lafayette (A liberal nobleman who led French forces assisting in the American Revolution).
8. Jacques-Pierre Brissot (A member of the Legislative Assembly and National Convention who held a moderate stance and believed in the idea of a Constitutional Monarchy).


















NEA: READING LIST



Before selecting 2 core texts, read the following article from AlphaHistory outlining the key trends in the historiography of the French Revolution. https://alphahistory.com/frenchrevolution/french-revolution-historiography/ Once read, watch the following short clip, https://www.youtube.com/watch?v=bFPY2QxPaXE     

The Basics:
· Gary Kates (ed.), The French Revolution: Recent Debates and New Controversies, Routledge, 1998 
· Simon Schama, Citizens 
· Georges Lefebvre, The Coming of the French Revolution, 1939 
· Alexis de Tocqueville, The Old Regime and the French Revolution, 1856 Francois Furet, The French Revolution Revisited, 1980
· Doyle, William (1988). Origins of the French Revolution. Oxford.
· Doyle, William (1989). The Oxford History of the French Revolution. Oxford.
· Eric Hosbawm, The Age of Revolution: Europe 1789–1848. 

Some Recommendations:
Marxist interpretations 
· Pierre Gaxotte - Royalist: The French Revolution (1928)
Revisionism and modern 
· Tackett, Timothy (2006). Becoming a Revolutionary.
· Cobb, Richard (1968). Les armées révolutionnaires. Translated as The People's Armies (1987).
Reviews of the basic texts:
Citizens by Simon Schama
https://archive.nytimes.com/www.nytimes.com/books/98/12/06/specials/schama-citizens.html 
Origins of the French Revolution by Doyle https://alphahistory.com/frenchrevolution/historian-william-doyle/ 
The French Revolution by G. Kates (PDF)
https://www.academia.edu/24306332/French_revolution_gary_kates 

Primary material and internet resources: 

Look through the primary source selection in this booklet or find your own here: https://alphahistory.com/frenchrevolution/french-revolution-documents/ 
Choose 3 that you can use within your essay. Remember, it is best to use only one visual source and the sources need to be different types e.g. a letter, a speech, government legislation etc.


Source 1. The French Revolution. The Storming of the Bastille by Jean-Pierre Houël, 1789, depicts the crowd fighting to take hold of the fortress, where gunpowder was kept.
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Source 2. The Tennis Court Oath (French: Le Serment du Jeu de paume) is an incomplete painting by Jacques-Louis David, painted between 1790 and 1794 and showing the titular Tennis Court Oath at Versailles, one of the foundational events of the French Revolution.
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Source 3: In 1789 Jean-Marie Roland de la Platiere, a wealthy French businessman and later a key Girondinist leader, gave his view about domestic problems in the French economy.

“I have seen eighty, ninety, a hundred pieces of cotton or woollen stuff cut up, and completely destroyed. I have witnessed similar scenes every week for a number of years. I have seen manufactured goods confiscated; heavy fines laid on the manufacturers; some pieces of fabric were burnt in public places, and at the hours of market: others were fixed to the pillory, with the name of the manufacturer inscribed upon them, and he himself was threatened with the pillory, in case of a second offence.
All this was done under my eyes, at Rouen, in conformity with existing regulations, or ministerial orders. What crime deserved so cruel a punishment? Some defects in the materials employed, or in the texture of the fabric, or even in some of the threads of the warp.
I have frequently seen manufacturers visited by a band of satellites who put all in confusion in their establishments, spread terror in their families, cut the stuffs from the frames, tore off the warp from the looms, and carried them away as proofs of infringement; the manufacturers were summoned, tried, and condemned: their goods confiscated; copies of their judgment of confiscation posted up in every public place; fortune, reputation, credit, all was lost and destroyed. And for what offence? Because they had made of worsted, a kind of cloth called shag, such as the English used to manufacture, and even sell in France, while the French regulations stated that that kind of cloth should be made with mohair.
I have seen other manufacturers treated in the same way, because they had made camlets of a particular width, used in England and Germany, for which there was a great demand from Spain, Portugal, and other countries, and from several parts of France, while the French regulations prescribed other widths for camlets.”
Source 4: The conflict between Louis XVI and the Paris parlement intensified during several months over 1787 and early 1788. The parlement continued to resist the king’s will and he responded by calling a royal seance at Versailles on April 17th, 1788. The following document is an extract from his lecture to the parlement on that date:

“I have read your remonstrances and I wanted to respond to them with such clarity that you could not doubt my intention or fail to take them into account.
It was superfluous to speak to me about the law concerning registration and the liberty of suffrage. When I meet with my parlement, it is to listen to discussion of the law that I bring there, and to decide for myself about the registration with all the facts before me. That is what I did on November 19th last.
I listened to the deliberations. There is no need to sum them up except when I am not present at your deliberations… When I am present, I judge the sense of the meeting for myself…
If the majority of the parlement were able to go against my will, the monarchy would be no more than an aristocracy of magistrates, as harmful to the rights and interests of the nation as to those of the Sovereign. It would indeed be an odd constitution that would reduce the will of the King to the equivalent of the opinion of one of his officers… I must protect the nation from such a misfortune…
I, therefore, was obliged to reject your decree and I forbid you to take such measures in the future… These principles must be the basis of your conduct. I will never permit even their slightest infraction.”
Source 4: Unlike the British, where the crown’s finance minister gave an annual report to Parliament, the French royal treasury’s accounts were a closely guarded secret. However Louis XVI’s second minister of the treasury, Jacques Necker, thought the crown would be better positioned for raising funds if it were to issue a public report of its finances. In 1781 Necker wrote and published 100,000 copies of his account, titled Le Compte Rendu (‘The Balance Sheet’). He hoped it would facilitate support for reforms among parlement magistrates and other regional elites. This excerpt comes from the introduction to Necker’s report. 

“Having devoted all my time and my strength in the service of YOUR MAJESTY since you appointed me to this position, it is important for me to give you some public explanations concerning the success of my works and the actual state of the Finances.
In France, the state of Finances has always been a mystery. If sometimes somebody talked about it, it was only in the preambles of Edicts, and always when money had to be borrowed. But these words, too often the same to be true, have necessarily lost their authority, and men of experience only believe in it because of the moral nature of the Finance Minister. It is important to found confidence on more solid bases…
The sovereign of a kingdom such as France can always, when he wants, maintain the balance between ordinary expenses and incomes. The reduction of expenses — which is always the wish of the public — belongs to the King. When circumstances require, only he has the power to increase taxes. But the most dangerous, as well as the fairest of resources, is to blindly look for some temporary aid and to borrow either through increases of income or through savings.
Such an Administration, which seduces because there seems to have no more immediate problems, only increases difficulties and leads to the precipice. On the other hand, a more simple and frank behaviour would multiply the means of the Sovereign and would save him forever from any kind of injustice.
It is then a great view of Administration from YOUR MAJESTY to have been allowed to give a public report on the state of your Finances. And I wish, for the happiness and the strength of the Kingdom, that this happy institution is not temporary. What is there to fear from such a report if [you] … make expenses proportional to incomes, and guarantee lenders, every time the needs of the State require their confidence!”
Source 5: Anne-Robert Turgot served as Louis XVI‘s first Comptroller-General of Finances. In 1774 he provided the king with a summary of measures to address the national debt.

Sire,
“I wished to have detailed the reflections suggested to me by the present posture of the finances, but time will not allow this. I shall reserve myself for a more detailed explanation when I have obtained more accurate information. At the present moment I confine myself, Sire, to call to your recollection these ideas:
No national bankruptcy.
No increase of taxes.
No new loans.
No bankruptcy…
No increase of taxes. The reasons for this measure, Your Majesty, you will find in the situation of your people – and still more in your own heart.
No new loans. For every loan, by diminishing the amount of the free revenue, necessarily produces either a bankruptcy or an increase of taxes. In a period of peace, money should not be borrowed, unless to liquidate old debts or to discharge others bearing a higher interest.
To obtain these points there is but one method: that of reducing the expenditure below the receipt, and so much below it as to leave 20 million [livres] every year for the redemption of former debts. Without this precaution, the first cannonball that is fired will force the state to a public bankruptcy.
Where to retrench this expenditure? Every department will maintain that there is scarcely a single expenditure that is not indispensable. The reasons alleged may be very good but… must give way to the irresistible necessity of economy.
It is this necessity then that calls upon Your Majesty to oblige each department to consult the Minister of Finances. It is indispensable that he should be allowed to discuss with each, in Your Majesty’s presence, the degree of necessity of proposed expenses…
A hope may be indulged that by the improvement of agriculture, by the suppression of inefficiencies in collection of revenue, and by a more equal distribution of the taxes, the people may be sensibly relieved, without greatly diminishing the public income… but unless economy is adopted first, no reform will be possible…”
Signed, Turgot
August 24th 1774
Source 6: In 1787 the king’s finance minister Charles de Calonne appeared before the Assembly of Notables and delivered this speech, which outlined his proposals for fiscal reform.

“Abuses [in tax payment] are defended by self-interest, influence, wealth and ancient prejudices which seem to be hallowed by time. But what are all these together compared with the common good and the necessity of the state? These abuses oppress the wealth producing, labouring class; the abuses of pecuniary privilege; exceptions to the general rule, and so many unjust; exemptions which only relieve one section of taxpayers by aggravating the condition of the others…
His Majesty has decided to remedy these defects by applying the rules of a strictly distributive justice, by restoring the original intention behind the [vingtième] tax, and by raising it to its true value without increasing anyone’s contribution (indeed granting some relief to the people), and finally by making every kind of privilege incompatible. The vingtième will be replaced by a general land tax, covering the whole area of the kingdom on a proportion of all produce, payable in kind where feasible, otherwise in money, and admitting of no exception, even the crown lands…
The lands of the Church would necessarily be included in this general assessment which, to be fair, must include all land as does the protection for which it is the price. But in order that these lands should not be overburdened by continuing to pay the taxes collected to fund the debt of the clergy, the King, sovereign protector of the churches of his kingdom, has decided to provide for the repayment of this debt by granting the clergy the necessary authorisation to make the repayment…
Complete freedom of the grain trade… with the one exception of deferring to the wishes of the provinces when any of them think it necessary temporarily to suspend export abroad…
The King also proposes the abolition of the corvée and the conversion of this excessively harsh exaction to a monetary contribution, distributed more justly and spent in such a way that it can never be diverted to other purposes.
Internal free trade, customs houses removed to the frontiers, the establishment of a uniform tariff taking the needs of commerce into consideration, the suppression of several taxes which are harmful to industry or lead too easily to harassment and the alleviation of the burden of the gabelle (which I have never mentioned to His Majesty without his being deeply grieved that he cannot rid his subjects of it altogether). These, gentlemen, are so many salutary measures which enter into the plan upon which His Majesty will enlarge and which all conform to the principles of order and uniformity which are its basis.”
Source 7: Montesquieu on government types and systems, from his 1748 text on political philosophy The Spirit of the Laws (De l’esprit des Lois).

“There are three kinds of governments: the republican, the monarchical and the despotic. Under a republic the people, or a part of the people, has the sovereign power. Under a monarchy one man alone rules, but by fixed and established laws. Under a despotism a single man, without law or regulation, impels everything according to his will…
When in a republic, the whole people possesses sovereign power, it is a democracy. When this power is in the hands of only a part of the people, it is an aristocracy. In a democracy the people, in certain respects, are the monarch; in others, they are the subject. It cannot reign except by its votes, and the laws which establish the right of voting are therefore fundamental in this form of government.
A people possessing sovereign power ought to do itself everything that it can do well; what it cannot do well it must leave to its ministers. Its ministers, however, are not its own unless it nominates them; it is therefore a fundamental principle of this government that the people should nominate their ministers…
There are two excesses which a democracy must avoid: the spirit of inequality, which leads to an aristocracy or a government by one man; and the spirit of excessive equality, which ends in despotism.”
Source 8: Francois, Marquis de Bouille, was a French aristocrat and supporter of the king, who was deeply involved in the failed flight to Varennes. Writing in his memoirs in 1797, de Bouille offers his view of the causes of the French Revolution.

“The turning point was 1789. It was in that year that the Revolution, already apparent in the minds, customs and way of life of the French nation, began to take effect in government. I will describe the principal reasons for this and some of the events to which it led.
The king had placed his confidence in M. de Vergennes, an anxious minister, frightened of the court and of the great men, lacking character or talent and yet wise and enlightened; he influenced rather than directed the king’s conduct. Alarmed by the dangerous situation of the kingdom, he made it clear to the king and convinced him of the need for extraordinary measures and a new system of administration if disaster was to be avoided.
The most striking of the country’s troubles was the chaos in its finances, the result of years of extravagance intensified by the expense of the American War of Independence, which had cost the state over twelve hundred million livres. No one could think of any remedy but a search for fresh funds, as the old ones were exhausted.
Monsieur de Calonne, Minister of Finance, had conceived a bold and wide-ranging plan. This was put to the king, who gave it his approval and promised to support its implementation with the full weight of his authority. Without either threatening the basis of the French monarchy or damaging the sovereign’s authority, this plan changed the whole previous system of financial administration and attacked all its vices at their root. The worst of these were: the arbitrary system of allocation, the oppressive cost of collection, and the abuse of privilege by the richest section of taxpayers. This abuse extended not merely to the great and influential of the realm, but to the first orders of the state, that is, the clergy and the nobility, to the provinces, and to the towns, so that the whole weight of public expenditure was borne by the most numerous but least wealthy part of the nation, which was crushed by the burden.
The plan was to be endorsed by an Assembly of Notables of the kingdom which was to circumvent the need to consult the parlements. It was the more welcome to the king in that it fulfilled his dearest wish: the relief of the most numerous class of his subjects. The Notables were thus summoned for January 29th 1787; I was appointed to this Assembly; it had not met since 1626, in the reign of Louis XIII. The Notables, who comprised the leading figures among the clergy, nobility, magistracy and the principal towns, were naturally bound to oppose the ending of abuses from which they profited.
Nevertheless, most of the nobles, and others under direct government influence, were well-intentioned. They would have carried the rest with them but for the intrigues of the archbishop of Toulouse, Lomenie de Brienne, one of the Notables. All the assembly did was to destroy the minister who had set up the plan, M. de Calonne. Abandoned by the king, he was disgraced and forced to go into exile for fear of being given up to the fury of the people.
Lomenie de Brienne was put in charge of the administration of finance. Shortly afterwards the king was imprudent enough to make him principal minister. Brienne dismissed the Notables and was soon at the mercy of the parlements. He gathered a few remnants of M. de Calonne’s plans, containing some useful insights and suggestions for solving the immediate problems; but the magistracy [parlements] opposed a stubborn resistance to their execution.
Then the troubles began. They broke out first in Brittany, where the government was compelled to bring in armed forces but did not dare use them owing to the reluctance shown by the troops, especially the officers. In Paris, the people’s discontent, already raised to the point of rebellion by factious members of the parlement, gave rise to riots which had to be put down by military force.
The upheavals were even more violent in 1788. Tired of opposition from the parlements, Brienne persuaded the king to adopt the fanciful idea of setting up a plenary court intended to prevent them from achieving that share in the legislature they were trying to grasp. Then the parlements, inspired by the idea of the Assembly of Notables, demanded the convocation of the Estates-General. They were quite sure the court would refuse it. The clergy made the same request — and the same mistake.
The government made a still greater one: it promised to call the Estates-General. They had not met for almost two hundred years, and in this long period of time there had been such great changes in the minds, the way of life, in the character, customs and government of the French nation that their meeting now could only produce upheaval.”

NEA: ASSESSMENT CRITERIA




	AO1
	50%
	KNOWLEDGE AND UNDERSTANDING

	AO2
	25%
	PRIMARY SOURCES

	AO3
	25%
	HISTORICAL INTERPRETATIONS



AO1:  KNOWLEDGE AND UNDERSTANDING (50%)
Demonstrate, organise and communicate knowledge and understanding to analyse and evaluate the key features related to the periods studied, making substantiated judgements and exploring concepts, as relevant, of cause, consequence, change, continuity, similarity, difference and significance 

To meet the requirements of this Assessment Objective, students should demonstrate: 
• engagement with one or more of the concepts referred to in the Assessment Objective
• effective organisational and communication skills through analysis and evaluation which consistently and relevantly focuses on the question that is set and integrates into this evaluation, primary sources and historical interpretations
• analysis and evaluation which reflects the views and conclusions of the student
• substantiated judgements, which appear as the argument develops (assertive and unsubstantiated or undeveloped judgements will not be placed in higher levels).

AO2:  PRIMARY SOURCES (25%)
Analyse and evaluate appropriate source material, primary and/or contemporary to the period, within the historical context. The length of primary sources to be used is not prescribed. The skills required to interrogate primary sources to corroborate or challenge the overall response to the chosen issue may be met through primary sources of differing lengths and ones which include visual sources. Students are required to analyse and evaluate the value of three primary sources of at least two different types (as exemplified in the specification), referring, as appropriate, to provenance, content and argument and tone and emphasis. 

To meet the requirements of this Assessment Objective, students should demonstrate: 
• selection of sources which are directly relevant to the issue and question of the Investigation
• awareness of the value which may result from consideration of the provenance of the source, considering, for example, who the author is, when specifically it was produced, to whom and in what form it is addressed, the tone and style of the source and the content it contains.

AO3: HISTORICAL INTERPRETATIONS (25%)
Analyse and evaluate, in relation to the historical context, different ways in which aspects of the past have been interpreted. In doing so, students must demonstrate knowledge and understanding of:
• the limitations placed on historians when they develop interpretations 
• the significance of the time and/or context in which a historian writes
• comparison and evaluation of differing historical interpretations. 

Whilst the issue to be investigated must be placed within the context of approximately 100 years, the work and interpretations of the two historians which are studied in depth may: 
• be interpretations which refer to the whole 100 years 
•be interpretations that relate to a period of years, or a particular aspect, within the 100 years, but cover the same period within the 100 years
• be interpretations that relate to different periods or aspects within the 100 years context. Students must analyse and evaluate the work of two historians in depth to demonstrate the skills and knowledge but should also show a general awareness of the range of debates related to the issue. 


AO1: KNOWLEDGE AND UNDERSTANDING 	              (20 marks)
NOTE: an Historical investigation which fails to show an understanding of change and continuity within the context of approximately 100 years cannot be placed above Level 2 in AO1 (maximum 8 marks)

Level 5: 17–20 The response demonstrates a very good understanding of change and continuity within the context of approximately 100 years and meets the full demands of the chosen question. It is very well organised and effectively delivered. The supporting information is well-selected, specific and precise. It shows a very good understanding of key features, issues and concepts. The answer is fully analytical with a balanced argument and well-substantiated judgement.

Level 4: 13–16 The response demonstrates a good understanding of change and continuity within the context of approximately 100 years and meets the demands of the chosen question. It is well-organised and effectively communicated. There is a range of clear and specific supporting information, showing a good understanding of key features and issues, together with some conceptual awareness. The response is predominantly analytical in style with a range of direct comment relating to the question. The response is well-balanced with some judgement, which may, however, be only partially substantiated.

Level 3: 9–12 The response demonstrates an understanding of change and continuity within the context of approximately 100 years and shows an understanding of the chosen question. It provides a range of largely accurate information which shows an awareness of some of the key issues. This information may, however, be unspecific or lack precision of detail in parts. The response is effectively organised and shows adequate communication skills. There is a good deal of comment in relation to the chosen question, although some of this may be generalised. The response demonstrates some analytical qualities and balance of argument.

Level 2: 5–8 The response demonstrates some understanding of change and continuity but may have limitations in its coverage of a context of approximately 100 years. The response may be either descriptive or partial, showing some awareness of the chosen question but a failure to grasp its full demands. There is some attempt to convey material in an organised way although communication skills may be limited. The response contains some appropriate information and shows an understanding of some aspects of the investigation, but there may be some inaccuracy and irrelevance. There is some comment in relation to the question but comments may be unsupported and generalised.

Level 1: 1–4 The response demonstrates limited understanding of change and continuity and makes little reference to a context of approximately 100 years. The chosen question has been imperfectly understood and the response shows limited organisational and communication skills. The information conveyed is extremely limited in scope and parts may be irrelevant. There may be some unsupported, vague or generalised comment.

AO2: PRIMARY SOURCES					     (10 marks)

Level 5: 9–10 Provides a range of relevant and well-supported comments on the value of at least three sources of two or more different types used in the investigation to provide a balanced and convincing judgement on their merits in relation to the topic under investigation.

Level 4: 7–8 Provides relevant and well-supported comments on the value of three or more sources of two or more different types used in the investigation, to produce a balanced assessment on their merits in relation to the topic under investigation. Judgements may, however, be partial or limited in substantiation.

Level 3: 5–6 Provides some relevant comment on the value of three sources of at least two different types used in the Investigation. Some of the commentary is, however, of limited scope, not fully convincing or has only limited direction to the topic under investigation.

Level 2: 3–4 Either: provides some comment on the value of more than one source used in the investigation but may not address three sources in equal measure or refers to sources of the same 'type'. Or: provides some comment on the value of three sources of at least two types used in the investigation but the comment is excessively generalised and not well directed to the topic of the investigation.

Level 1: 1–2 Provides some comment on the value of at least one source used in the Investigation but the response is very limited and may be partially inaccurate. Comments are likely to be unsupported, vague or generalised.
In commenting and making judgements on the value of the sources, students will be expected to apply their own contextual knowledge and perspectives of time and place in order to assess the value and limitations of their sources as evidence. 

They will be expected to comment on, as appropriate to the investigation and chosen sources: 

• The differing perspectives of the sources chosen 
• The social, political, intellectual, religious and/or economic contexts in which the sources were written
 • The credibility, authority, authenticity, consistency and comprehensiveness of the sources 
• The bias, distortion or propagandist elements found in the sources.




AO3: HISTORICAL INTERPRETATIONS 		     (10 marks)

Level 5: 9–10 Shows a very good understanding of the differing historical interpretations raised by the question. There is a strong, well-substantiated and convincing evaluation of two interpretations with reference to the time and/or context and the limitations placed on the historians.

Level 4: 7–8 Shows a good understanding of the differing historical interpretations raised by the question. There is some good evaluation of the two interpretations with reference to the time and/or context and the limitations placed on historians, although not all comments are substantiated or convincing.

Level 3: 5–6 Shows an understanding of differing historical interpretations raised by the question. There is some supported comment on two interpretations with reference to the time and/or context and the limitations placed on historians, but the comments are limited in depth and/or substantiation.

Level 2: 3–4 Shows some understanding of the differing historical interpretations raised by the question. They may refer to either the time and/or context or to the limitations placed on the historians, or to both in an unconvincing way.

Level 1: 1–2 Shows limited understanding of the differing historical interpretations raised by the question. Comment on historical interpretations is generalised and vague.
In showing an understanding of historical interpretations and evaluating historical interpretations, students will be expected to apply their own contextual knowledge. 

They will be expected, as appropriate to the investigation:

• To show an understanding of the limitations placed on historians 
• To show an understanding of the significance of the time and/or context in which an historian writes 
• To compare and evaluate differing historical interpretations.



[image: Image result for key]NEA: Student Speak Mark Scheme




	AO1
	KNOWLEDGE AND UNDERSTANDING
	· 100 year period properly considered
· Clear structure and organisation
· Strong focus on ‘change and continuity’ 
· Well selected and precise information
· A fully analytical approach (no description) 
· Offers a balanced argument
· Provides well-supported judgements 


	AO2
	PRIMARY SOURCES
	· Makes use of 3 different ‘types’ of sources
· Explicitly analyses the N.O.P of 3 sources
· Reaches a judgement on the ‘value’ or ‘merits’ of 3 sources in relation to the investigation 


	AO3
	HISTORICAL INTERPRETATIONS 
	· Makes use of 2 different historical interpretations
· Evaluates the interpretations based on how convincing the interpretation is
· Considers the context that the historian was writing in and how this might affect their interpretation
· Considers the purpose of the historian and how this might affect their interpretation 
· Considers the limitations placed upon the historian




NEA: INVESTIGATION TITLES




Intellectual reasons – ideas put forward by enlightened thinkers
1. What was the age of enlightenment?
2. Why did enlightened thinkers challenge the traditional absolute authority of the monarch and divisions of society like the Estates System?
3. How did the writings of Enlightenment thinkers influence the French revolutionaries?
Cultural reasons – the rise of the bourgeoisie class 
1. Who were the bourgeoisie? 
2. How did the desire of the bourgeoisie to rid themselves of (1) feudal and royal (2) encroachments on their personal liberty, (3) commercial prospects and ownership of property lead to the French Revolution?
Political reasons – ineffective leadership of Louis XVI
1. What was the divine rights of kings? 
2. What radical reforms did Louis XVI tried to bring in and why did they fail?
3. Explore the role of French ministers, including Anne Robert Jacques Turgot and Jacques Necker, and their proposed revisions to the French tax system.
4. How did the nobility prevent any reform in taxation?
Social reasons – unjust estates system 
1. How did the estates system in France lead to the French Revolution?
2. To what extent was the social system in France unequal?
3. How did the tax burdening of the Third Estate lead to their questioning of the Estates System and their plan to overthrow it?
[bookmark: _GoBack]Economic reasons – wars and rise in prices 
1. Why did France participate in a series of expensive wars during the 18th century? 
2. How did France’s wars worsen the economic crisis in the nation and pushed it toward bankruptcy?
3. Did anyone try to reform France’s antiquated economic system? How successful were these reforms and why?
4. How did the 1783 Laki volcano eruption in Iceland help to cause the French Revolution?
5. Explore the roles of the poor harvests in 1787 and 1788 and their impact on the French economy and society. 
6. Why did the cost of bread rise in France and how did this help to bring about resentment for the monarchy?
7. How did the extravagant expenditure on luxuries, first by Louis XV and then by Louis XVI, compounded the economic crisis?

NEA: Audio and Visual Resources 





https://www.history.com/topics/france/french-revolution 

https://alphahistory.com/frenchrevolution/#:~:text=Alpha%20History's%20French%20Revolution%20website,summaries%2C%20documents%20and%20graphic%20representations. 

https://www.britannica.com/event/French-Revolution 

https://www.nationalarchives.gov.uk/education/resources/french-revolution/ 

https://www.historyhit.com/the-6-main-causes-of-the-french-revolution/ 

https://www.newworldencyclopedia.org/entry/French_Revolution 

https://www.historytoday.com/period/french-revolution 

https://www.khanacademy.org/humanities/world-history/1600s-1800s/french-revolution-tutorial/v/french-revolution-part-1 
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